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	The following tips were written by Marilyn Elkins, the Chief Reader for AP English Language and Composition, after the 2001 AP Reading. 

The College Board has created a number of opportunities for teachers to become better informed about the philosophy and content of AP courses, and I urge teachers to attend local workshops and summer institutes. Nothing can take the place of the opportunities that the workshop setting provides for teachers to share effective teaching strategies and to discuss problems and solutions that are relevant to particular classroom settings. With that in mind, I offer the following suggestions: 

· Reading well -- for denotation and connotation, inference and implication -- is an important ingredient in helping young writers to develop their writing skills. Therefore, your AP course should focus on the close reading of a variety of genres and texts from a variety of historical periods. When we teach these texts, we need to help students understand the conventions of the genres and their relationship to rhetorical situations. The 2001 exam helps us understand, for example, that personal letters generally use rhetorical strategies in a manner that is different from that of more public writing and that nature writing is rarely moralistic or allegorical. While the conventions of literature and nonfiction prose share some features, others are rarely present in both genres. 

· Writing good essays requires ideas and a position; both require a depth of thinking that is neither programmatic nor simplistic. The development of critical thinking skills must be nurtured through careful and thoughtful discussions of reading and writing assignments. 

· One of the primary purposes of essays is to convince the reader that the writer's point of view is viable. Such persuasion requires both logic and an emotional quality. While we often teach students to recognize these elements, we also need to help them incorporate such resources of language into their own persuasive writing, whether they are attempting an analysis or establishing their own position. 

· While students should be able to identify techniques, it is more important that they understand how and why such techniques work and that they are able to employ these devices in the service of their own writing. It doesn't matter, for example, whether the student refers to a technique as anaphora or repetition; what matters is the depth of the student's explanation of how the technique works in a specific situation. 

· Sometimes the holy trinity of stylistic analysis (imagery, diction, syntax) helps a reader sort out how a writer has accomplished his effect. Often it does not. Students need training in deciphering what is important within the context of the work as a whole and especially with regard to the general thrust of the writing. 

· We need to provide students with opportunities to write about their own experiences so that they know how to present personal experiences as relevant and appropriate evidence. 

· While such structures as the five-paragraph essay may be useful when introducing students to the writing process, these programmatic structures are inappropriate for continued use in a college-level composition course. We need to encourage students to move beyond the predictable and pedestrian in their thinking and writing. College-level writing requires that students employ organic methods of organization that are directly related to their essay's rhetorical situation, purpose, content, and audience. While the five-paragraph response may work quite well in answering examination questions and can give a semblance of organization, it frequently leads students to a number of problems: redundancy, the invention of three points of discussion when the student clearly has only two strong ideas, the omission of a necessary fourth because it does not fit the magical number of three, or a lack of individual voice, among others. 
	

	
	
	
	


